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Abstract 
It is becoming increasingly popular for individuals to record their behaviors or actions and upload them 
to a social network. In educational settings, students can also benefit from having their classroom 
performances video-recorded to improve their presentation skills and techniques. Specifically, it can 
be helpful for language learners to take advantage of opportunities to have their performances in the 
target language video-recorded for further improvement. Thus, this study examines the effect of using 
video recordings of student presentations in the English as a foreign language (EFL) classroom. Six 
students who were enrolled in an English communication course were interviewed for this study. 
These students were asked about their experiences of having their own and their peers’ presentations 
video-recorded, watching the videos, and using exceptional and average presentation videos as 
models for improvement. The students’ interview data were analyzed using an empowerment 
evaluation approach, in which community members plan and implement a program and then evaluate 
its outcomes. The findings show that the students were able to develop strategies for how to deliver an 
oral presentation successfully and gain self-confidence in improving their English presentation skills in 
the classroom. 

Keywords: empowerment evaluation, qualitative analysis, video recordings, English as a foreign 
language. 

1 INTRODUCTION 
On the basis of the Tokyo 2020 Olympic and Paralympic Games, Japanese people are growing 
increasingly interested in English language learning in educational contexts. Its purposes are to set 
student goals for English proficiency and clarify the fact that each student has obtained language 
proficiency steadily through elementary school, junior high school, and high school. It has recently 
become more common that Japanese universities are required to develop students’ English abilities 
and educate them to be able to communicate in the target language. In such a social context, it is 
obvious that students will primarily be taught communication skills in English at the compulsory and 
higher education levels.  

This paper therefore aims to explore ways of empowering students who are equipped with 
independent learning abilities by having them reflect on their skills and make progress accordingly, 
and thus empower themselves in their English language learning. In this study, we used video 
recordings of the students themselves, their peers, and non-native models as observational and 
reflective learning tools to develop university English as a foreign language (EFL) students’ 
presentation skills. Through qualitative analysis of the students’ interview data, the effect of the video 
recordings on students’ English presentation skills will be discussed from the empowerment evaluation 
perspective.  

2 LITERATURE REVIEW 

2.1 What is Empowerment? 
Empowerment is the process that provides power or position to a group or individuals in a certain 
condition. It is a value concept that socially disadvantaged people gain psychological and political 
power and then become free from such social conditions by empowering themselves. To realize this 
potential, empowerment requires a three-step approach: planning, implementation, and evaluation. [1] 
The term empowerment often appears in the contexts of international organization, and more 
specifically, in development assistance. [2][3] Sato identifies two directions of empowerment 
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evaluation: the deductive approach and the inductive approach [4]. In the former approach, 
development aid projects were conducted to empower members in the community; however, in most 
cases, the expected effect was rarely observed. In the latter approach, empowerment was not the 
original goal of the development assistance projects, but as a result of retrospective outcome 
evaluation, it was found that the community members were empowered.  

 
Fig. 1 Empowerment Evaluation 

Empowerment evaluation is an evaluation approach that conceptualizes empowerment. [5] In 
empowerment evaluation, participants plan and conduct a project, and then evaluate the outcome. 
(See Fig. 1) This process provides an opportunity to improve the project, making it successful as a 
sustainable project thereafter. [5] This three-step cycle can be used to solve problems because human 
beings have a natural inclination to determine how they behave; hence, the program can be more 
effective in enabling people to identify their own problems, rather than having someone point them out 
for them, and thus improve the situation independently. [6] 

2.2 Ten Principles of Empowerment Evaluation 
In empowerment evaluation, ten principles have been proposed and discussed based on the key 
values of evaluation models. [7] 

2.2.1 Improvement 

Empowerment evaluators aim to positively affect community members who plan, act, and evaluate the 
program themselves. To do so, it is important to develop the stakeholders and improve the program. 

2.2.2 Community Ownership 

In empowerment evaluation, the community or program has the right to make decisions in the stages 
of planning, implementing, and evaluating the program. Therefore, the community members’ 
responsibility is enhanced because they cannot shift their responsibility in the program to others.  

2.2.3 Inclusion 

Inclusion is a principle that is relevant to community ownership in empowerment evaluation. Direct 
participation in decision-making processes by the community members is considered valuable for the 
program. 

2.2.4 Democratic Participation 

Empowerment evaluation makes it possible for the program to fit the participants’ needs and values by 
involving the stakeholders in the decision-making process, through which democratic participation is 
achieved. 

2.2.5 Social Justice 

Empowerment evaluators have to make the program successful in order to avoid inequities in society. 
This improves social conditions or communities where the participants are involved in the evaluation 
process. In empowerment evaluation, the participants are committed to making a difference in society. 
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2.2.6 Community Knowledge 

In empowerment evaluation, community members who implement the program are considered to be 
experts on their community, and as they actually participate in the program, their knowledge is highly 
valuable. To enhance local thinking and practice by communities, empowerment evaluators use 
evidence-based strategies. 

2.2.7 Evidence-Based Strategies 
Empowerment evaluation puts an emphasis on scientific methods or evidence-based strategies. As 
seen in most examples, such methods or strategies can be effective in a community after adapting 
them to the community’s knowledge.  

2.2.8 Capacity Building 
Empowerment evaluation makes it possible to build two capacities. One is evaluation capacity, which 
is used to evaluate the stakeholders; another is the program’s capacity to plan, implement, and 
improve. Empowerment evaluation is designed to increase these two capacities simultaneously. 

2.2.9 Organizational Learning 
As explained in the first principle, empowerment evaluation requires program improvement. Such 
improvement can be considerable when organizational learning (the process to encourage learning) 
and learning organization (organizational structure that encourages learning) occur. Organizational 
learning is realized through data-based decision-making by the program participants and the 
development of a self-reflective and forward-thinking culture. [8] These characteristics can clarify the 
existence of a learning organization and therefore enhance the sustainability of empowerment 
evaluation.  

2.2.10 Accountability 

In empowerment evaluation, the stakeholder collects data to evaluate the program process, and he or 
she is responsible for staff activities and planning. This leads to a positive evaluation outcome.  

The ten principles of empowerment evaluation have been mentioned above. This approach is an 
objective evaluation, in which participants in the program plan, implement, and improve the project. 
Participatory evaluation cannot only enhance the quality of the participants’ actions but also the 
program itself. 

2.3 Research Purpose 
The purpose of this study is to examine how the ten principles of empowerment evaluation can be 
applied to the process of teaching English presentation skills. [5] More specifically, we focused on 
students’ perspectives of language learning and the effects of observational and reflective learning 
using video recordings.  

3 METHODOLOGY 

3.1 Oral Presentation Teaching Procedure 
The students were enrolled in an English communication course in Spring 2016 at a university in 
urban Tokyo. Nineteen freshmen majoring in economics took this course as a requirement over a 
semester of 14 weeks. Each lesson lasted 90 minutes and the students met twice a week. The first 
author of the study taught the skills and techniques that were required in their oral presentations.  

During the semester, students were instructed to deliver three oral presentations in English. The topics 
were “My favorite food”, “My memories of high school club activities,”1 and “My ideal trip.” The 
students wrote a three-paragraph draft of 180-200 words, consisting of an introduction, body, and 
conclusion. Prior to each presentation, the students’ drafts were turned in to the instructor at least 
once to receive content and language feedback. 

                                                        
1 Regarding the second topic, some students asked the instructor to change the topic because they were not involved with club 

activities in high school. They were therefore allowed to write about family memories. 
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Fig. 2 Overview of the Teaching Procedure 

Fig.2 shows the overview of the teaching procedure over the semester. First of all, as part of 
observational learning, students were shown two types of video-recorded performances by Japanese 
speakers (Lessons 16 and 24). Next, students delivered oral presentations that were video-recorded, 
and the audience was focusing on listening (Lessons 7, 17, and 25).  Immediately after the 
presentation, students were asked about the effects of observing model presentations on their own 
performances (Lessons 17 and 25). Finally, students filled in self- and peer-evaluation forms while 
watching the recorded performances. In the evaluation form, a total of 11 questions were rated on a 4-
point Likert scale with an additional comments column (Lessons 8, 18, and 26). Additionally, students 
were instructed to write about how their presentations had changed by watching model videos (Lesson 
26). 

3.2 Data Collection 

3.2.1 Participants 

In Spring 2016, of the 19 students who had enrolled in the English communication course, six students 
(three males and three females) volunteered for the interview. They received remuneration for their 
interview participation. The average score of the TOEIC Bridge test for this class was 96.2 

3.2.2 Interview Procedure 

As interviews with the students were conducted after the project was completed, it was not easy to 
schedule enough students and interview slots for the interview survey. Hence, a semi-structured 
interview was conducted using several interview questions prepared in advance. The following are the 
five interview questions created by the authors: (a) Did you feel reluctant to study English? If so, why? 
(b) Did you think the instructions, such as using pronunciation symbols and word stressing, were 
helpful in delivering presentations? Can you explain why? (c) Were you confident in delivering 
presentations? How was each presentation? (d) Did you enjoy watching the three kinds of video 
recordings (model presentations, their peers, and their own presentations)? How were they helpful? 
(e) Was the model video sequence (exceptional video first and average video next) appropriate? How 
did each type of video recording motivate you to deliver your presentation? 

While the students did most of the talking in the interview, it was a dialogue between the student and 
the instructor in Japanese. Each interview took approximately 15 minutes and was conducted during 
the lunch break. The interviews were recorded with an IC recorder, as well as video-recorded. The 
total amount of recording time was approximately 100 minutes for six students. 

4 RESULTS & DISCUSSION 
In this section, we will show the results of the qualitative analysis of the interviews and discuss the 
students’ comments from the perspective of empowerment evaluation. The focus of the discussion will 

                                                        
2 Because one of the students had missed the test, the average score was taken from 18 students. 
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be placed on how the oral presentation instruction empowered the students and which learning 
strategies they used when preparing their oral presentations outside the class. 3 

4.1 Improvement 
One of the purposes of conducting empowerment evaluation was to make an improvement in the 
students’ presentation skills. As the students took the one-semester course to learn English 
presentation skills, it was difficult to demonstrate that this evaluation approach supported the 
improvement of the courses’ instructional design. However, it was found during the interview that a 
student made a habit of practicing his presentations outside of the class to be successful. For instance, 
student M1 reported: 

I made use of my spare time to memorize my speech. For example, I practiced while I was on 
the train or when I was in the bathroom. I even tried to memorize the speech before going to 
bed. I practiced, took a break, and practiced again, which was quite effective. (M1) 

Student M1’s comment shows that he found his own learning strategies to memorize his speech, even 
though he may not have had a profound impact on the curriculum design. 

4.2 Community Ownership 
Teaching English presentation skills was part of the lesson, and we also needed to consider the social 
context of Japan. While the curriculum design and classroom management were in the instructor’s 
hands, the students’ purpose of taking the course was primarily to earn credits for graduation, as well 
as to improve their English communication skills. Therefore, it was essential for the students to learn 
autonomously outside of the class, even though the instructor supported them as much as she could. 
In order for student F3 to achieve her purposes of taking the course, she practiced hard while creating 
her own strategies of memorizing her speech. She said the following during an interview: 

I edited the draft. I always wrote it while reading aloud. I wrote it without paying attention to how 
bad my handwriting looked. I read it aloud and wrote it again. Then, I memorized each line and 
then each paragraph. (F3) 

Community ownership requires members of the community to be responsible for the whole process. In 
this study, the students’ responsibility was to deliver presentations; therefore, it was likely that they 
were able to achieve community ownership by preparing for their presentations. 

4.3 Inclusion 
Considering the principle of community ownership at the practical level, an instructor was involved in 
all aspects of the oral presentation instruction. More specifically, she made decisions about it from the 
teaching content to its methodology, which may have been totally natural in foreign language teaching. 
However, as the oral presentation instruction went on, students began to feel that they wanted to 
achieve good results in their subsequent presentations after independently practicing outside of the 
class. For example, student F3 commented: 

From the feedback I received on my first and second presentations, I found out that I could have 
stood up straighter. So I was confident that I had all my weaknesses, such as my posture, fixed 
for the third presentation. (F3) 

As demonstrated in the above example where the student was motivated for direct participation in 
delivering presentations, we believe that inclusion was achieved in this study. 

4.4 Democratic Participation 
In the oral presentation instruction, there was no specific comment to the instructor. During the 
interviews, when students were asked for feedback about the instruction, some students responded 
that more group work should have been incorporated because they felt that they had often worked in 
pairs. Generally, there can be a large gap in knowledge and experience regarding oral presentation 
techniques in English. Therefore, as the students could not catch up with building capacities, the 
principle of democratic participation was not achieved. Nevertheless, the teacher was able to raise her 
awareness of how she could improve her class in the future. 

                                                        
3 The students’ responses were translated into English for this study. 
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4.5 Social Justice 
The primary purpose of this oral presentation instruction was for the students to develop both skills so 
that they could succeed in the class, and by extension, society. However, it was unlikely that the 
students were able to see the long-term benefits of learning English presentation skills, and rather, 
they focused more on the short-term goal of doing well in the course. 

4.6 Community Knowledge 
In empowerment evaluation, the principle of community knowledge is based on the fact that members 
of the society understand the program well. In the oral presentation instruction, students became 
aware of the amount of time they needed for their speech by practicing it outside the class. Student F2 
found that she succeeded in preparing for the third presentation more effectively: 

I was able to memorize the speech better for the third presentation than the first one, but I feel 
that I practiced for this presentation as much as I had for the first one. (F2) 

Delivering multiple presentations enabled the students to make use of what they had learned from the 
previous presentation. Thus, it can be said that the oral presentation instruction achieved the principle 
of community knowledge. 

4.7 Evidence-Based Strategies 
Previous studies [9] [10] show that observational or reflective learning using students’ video-recorded 
performances is effective in developing presentation skills. Therefore, we used three different types of 
videos for the study. During the interview, students M1 and M2 commented on how these videos 
enhanced their awareness of the subtler aspects of the speakers’ performances: 

I noticed that my classmates and I were not good at making eye contact. After watching the 
videos, I thought that I would focus on improving this. (M1) 

When watching exceptional model videos, I realized how poor my presentation was objectively, 
and that these model speakers were able to deliver presentations with confidence. Then, I 
planned to focus on improving what I had not done well in my next presentation. (M2) 

4.8 Capacity Building 
Capacity building is a principle that was achieved well in the oral presentation instruction. Students 
were able to increase the capacities that were necessary to evaluate presentations by watching model 
video presentations. Student M1 made the following comment: 

When watching the model videos, I noticed the weaknesses of the speakers, but I also knew 
that I was delivering my presentation in the same manner. To me, the model performances 
served as a baseline of comparison for my own presentation and for evaluating others’ 
presentations. (M1) 

It was suggested that the students’ empowerment was attained through building capacities, more 
specifically, evaluation capacity in this study. 

4.9 Organizational Learning 
As mentioned earlier, the oral presentation instruction was conducted over the course of one semester, 
and therefore it was not possible to show to what extent the principle of organizational learning was 
accomplished through it. However, the students watched their video-recorded performances after 
each presentation, and conducted self- and peer evaluations. For example, regarding English class in 
junior high school and high school, student M1 responded that, “I was not good at speaking, reading, 
and writing English. Because of this, I did not think that I would like it.” After delivering presentations, 
student M1 commented, “I definitely feel a sense of achievement. At the beginning of the course, I had 
thought that three presentations were too much. But later, I thought there was only one left. When the 
third presentation was finished, I felt it was all over.” He added, “I regret that I will not be able to have 
another opportunity to deliver a presentation. If there was another presentation, I would feel satisfied 
with it. At the end of the course I felt that I wanted to practice more.” Even though the student 
participated in the course as a requirement, it was likely that he was able to improve by reflecting on 
his learning. 
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4.10 Accountability 
In this study, the effects of oral presentation instruction were evaluated from the empowerment 
evaluation perspective. For this purpose, the instructor collected data from the students and 
conducted post-instruction interviews to evaluate the teaching contents, through which accountability 
was accomplished by the instructor, not the students. The following are some student comments 
regarding their experiences in the course: 

I did not stress words nor use intonation in my first presentation. But after I practiced these skills 
in the lessons between presentations, I think that they were improved. (M3) 

In junior high school and high school, I did not learn pronunciation symbols, so I never thought 
about them. Hence, it was very helpful for me to use the textbook for pronunciation and practice 
them in class. (F1) 

5 CONCLUSIONS 
Among the ten principles of empowerment evaluation proposed by Fetterman and Wandersman [5], 
six principles were relevant to the oral presentation instruction, which resulted in successful outcomes 
from the empowerment evaluation perspective. The four principles that were not possible to realize 
were improvement, democratic participation, social justice, and organizational learning. Although not 
all of the principles were achieved in this study, where empowerment evaluation was examined 
inductively, the oral presentation instruction using video recordings succeeded in empowering 
students in the EFL classroom. Thus, it would be reasonable to conclude that empowerment 
evaluation-based learning is effective for Japanese EFL students. 

Despite the fact that English education in Japan has recently started emphasizing English 
communication skills, EFL has long been considered an important, compulsory subject that is required 
for students to pass entry examinations for university or college. To take these exams, most Japanese 
students spend many years studying grammar rules and vocabulary, and solving reading 
comprehension problems; as a result, many students develop a dislike of English prior to entering 
university. However, this study revealed that watching recordings of their peers’ and their own 
presentations, as well as recordings of non-native model presentations, is effective for students to 
improve their English presentation skills and build confidence. In the future, implementing 
empowerment evaluation in an EFL context will make it possible to increase the number of students 
who are motivated to learn English and are able to make use of the language, not only in the 
classroom but also in society. 
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